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Abstract

The integration of literature as authentic material in EFL/ESL classes has
become increasingly important and is now considered an integral component of
language curricula worldwide. However, literature has often been neglected in
Turkish EFL/ESL classrooms. This study aims to address this gap by enhancing
Turkish High School English courses through the inclusion of authentic literary
texts. The study seeks to explore whether this integration leads to significant
differences in students’ attitudes towards English as a foreign/second language.
During the Fall Semester of the 2016-2017 academic year, these lesson plans were
implemented with 33 randomly selected 9th-grade students at Istanbul Nevzat Ayaz
Anatolian High School, forming the experimental group. The control group
comprised 28 randomly selected 9th-grade students who received instruction using
traditional materials and coursebooks. Data was collected through Abidin - Alzwari’s
(2012) English Language Attitude questionnaire, and pre-test and post-test results of
both groups were compared using the SPSS program. The findings indicated that,
unlike traditional materials, the use of literary texts was more effective and
beneficial in changing learners' attitudes towards language learning, particularly in
the emotional aspect. It is recommended that authorities responsible for writing and
publishing English coursebooks consider integrating authentic literary texts into the
core material of Turkish High School English coursebooks.

Keywords: Teaching Literature, Authentic Material, Efl/Esl Learners’
Attitudes, English Coursebook.
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Son yillarda edebiyatm, Ingilizcenin yabanci dil olarak 6gretildigi simiflarda, 6zgiin
materyal olarak kullanimi olduk¢a 6nem kazanmis ve diinya ¢capinda dil miifredatlarimin
ayrilmaz bir parcast haline gelmistir. Fakat Tiirkiye'de edebiyat, Ingilizcenin yabanct dil
olarak égretildigi stuflarda gz ardi edilmistir. Bu ¢alismanin amacy; Tiirkiye'deki yabanci dil
derslerinin ana materyali olan lise Ingilizce ders kitaplarimin &zgiin edebi metinlerle
zenginlestirilmesi ve gelistirilmesini saglamak ve dzgiin edebi metinlerle hazirlanmug ingilizce
derslerine katilan grencilerin, Ingiliz diline karst olan tutumlarinda anlamli bir degisiklik
olup olmadigini arastirmaktir. Oncelikle, Milli Egitim Bakanhgi (MEB) lise Ingilizce ders kitap-
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larimin (Yes You Can serisi) okuma parcalar: analiz edilmistir. Ardindan, 6zgiin edebi metinlerden olusan
ders planlart hazirlanmus ve 2016-2017 egitim Ggretim yili ilk déneminde Nevzat Ayaz Anadolu lisesindeki
rastgele secilen ve calismamizin deney grubunu olusturan 33 9. sinif 6grencisine uygulanmistir. Deney
grubu 28 kisiden olusmakta olup, 9. siuflar arasindan rastgele seilmistir ve bunlar geleneksel metot ve
yéntemlerle egitim 6gretimlerine devam etmislerdir. Calisma verileri, Abidin ve Alzwari’nin (2012) Ingiliz
Diline olan tutumlar anketi araciligi ile toplanmustir. Deney grubu ve kontrol grubunun én-test ve son-test
sonuglart SPSS programi ile hesaplanip, kiyaslanmugstir. Sonuglar edebi metinlerin dil simflarinda
kullaniminn etkili oldugunu ve geleneksel dil siiflart ile kiyaslandiginda 6grencilerin dil dGrenimine olan
tutumlariny; 6zellikle duygusal olanlarini, degistirmeye yardimci oldugunu géstermistir. Diger bir degisle,
dzgiin edebi metinler égrencilerin Ingiliz diline karst olan tutumlarim duygusal olarak gelistirmistir. Bu
¢alisma ile Ingilizce ders kitaplarini yazma ve basma sorumluluguna sahip otoritelere, Tiirkiye'deki lise
Ingilizce derslerinin temel kaynagi olan ders kitaplarini, zgiin edebi metinler entegre etme fikri
onerilmektedir.

Anahtar Kelimeler: Edebiyat Ogretimi, Ozgiin Materyal, Yabanci/ikinci Dil Olarak Ingilizce

Ogrenenlerin Tutumu, Ingilizce Ders Kitab.

1. INTRODUCTION

Literature has historically been integral to language education, often serving as a
first-language medium. In English as a Foreign Language (EFL) settings, its value extends
beyond traditional learning methods, offering students authentic, engaging material that
fosters creativity and cultural awareness. Introducing learners to authentic literature helps
bridge classroom instruction with real-life contexts, enhancing their communicative and
cultural competencies. Collie and Slater (1987) emphasize four primary reasons for using
literature in EFL: authenticity, cultural richness, linguistic enrichment, and personal
engagement. Literature offers students insights into diverse linguistic and cultural identities,
encouraging personal growth and engagement with complex themes.

Maley (1989) elaborates on literature’s benefits, citing its universality, personal
relevance, and diverse appeal as essential components for effective language learning.
Authentic literary texts, with their idiomatic language and stylistic nuances, expose students
to language as it is naturally used, fostering cultural awareness and empathy. Hismanoglu
(2005) further highlights the sociolinguistic richness literature brings, allowing students to
explore language in social and expressive forms.

Despite literature’s recognized value, Turkish EFL classrooms largely omit authentic
texts, with a curriculum focusing on grammar and rote learning. Current coursebooks, often
criticized as “shallow and unattractive” (Saragoglu, 2016), rarely introduce literary texts,
limiting students’ exposure to real-life language use. This study aims to enrich Turkish high
school English coursebooks with authentic literary texts, promoting a learning environment
that connects language instruction with culturally relevant content. Specifically, this study
evaluates the MoNE’s “Yes You Can” series, exploring how additional literary materials can
transform these resources.

The study addresses the following questions:
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1. How does literature contribute to language learning among adolescents?

2. Which genres and themes are most suitable for Turkish high school students, and
what are the benefits of multicultural texts?

3. How can authentic literary texts be adapted to students’ language proficiency?
4, What strategies best support literature integration in EFL?

This research explores not only cognitive aspects of language acquisition but also
emotional and cultural dimensions, providing insights for curriculum developers, educators,
and policymakers focused on enhancing EFL instruction in Turkey.

Ethical Declaration: The information and findings presented in this article have been
documented in line with the principles of honesty and transparency. The authors have
maintained scientific integrity and objectivity at every stage of the research. Furthermore, all
sources used in this study have been properly cited.

2. LITERATURE REVIEW

2.1. Defining Literature in Language Education

Literature includes diverse expressions that convey universal themes across contexts.
In language education, literature’s unique linguistic characteristics and emotional resonance
offer learners perspectives that encourage both linguistic and cognitive growth.

2.2. Pedagogical Approaches and Benefits

Including literature in EFL has generated debate. While some argue that literary
language’s complexity may hinder comprehension (Leech, 1973), proponents emphasize
literature’s motivational and cultural value, enhancing language through authentic contexts
and critical thinking. Literature supports personal engagement, empathy, and reflection,
fostering a holistic approach to language learning (Collie - Slater, 1987).

2.3. Challenges and Text Selection

The use of literature presents challenges, particularly regarding language complexity
and cultural references. Selecting texts that align with students’ language proficiency and
cultural contexts is critical (Hill, 1992; Lazar, 1993). Genres such as poetry, short stories, and
novels each offer distinct learning opportunities that promote linguistic, cultural, and critical
engagement.

2.4 Coursebooks vs. Literary Texts

While coursebooks provide structured content, literature enriches the EFL experience
by adding cultural depth, encouraging critical thinking, and fostering real-life language
interaction. This study hypothesizes that literature can effectively supplement coursebook
material, enhancing language acquisition through diverse and culturally engaging content
(Kiling - Dogan, 2022).
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3. METHODOLOGY

3.1. Research Design

This study adopted a randomized pre-test, post-test control group design, commonly
used in experimental research. One control group and one experimental group were
randomly selected from 9th grade classes at Istanbul Umraniye Nevzat Ayaz Anatolian High
School. A 15-week intervention was implemented in the fall semester of the 2016-2017
academic year, with the experimental group engaging in literature-based activities while the
control group received traditional instruction. Pre- and post-tests measured the
intervention’s effectiveness, and qualitative interviews captured student feedback.

3.2. Sample

The study was conducted with sixty-one ninth-grade high school students (33 female,
28 male) across four classes, randomly split into an experimental group (33 students) and a
control group (28 students). Participants ranged from 14 to 15 years of age.

3.3. Data Collection

Data were collected through a pre- and post-intervention questionnaire and an
analysis of the Turkish Ministry of Education (MOE) coursebooks’ reading texts. The
questionnaire assessed students’ attitudes toward English and literature, utilizing items
adapted from established attitude scales by Abidin - Alzwari (2012), Mamun et al. (2012), and
others, ensuring cultural and contextual relevance. Additionally, structured interviews
captured participants' perspectives on the literature-based activities.

3.4. Data Analysis

To analyze pre- and post-test results, SPSS software (version 20.0) was used, including
descriptive statistics, Independent Samples T-tests, and Dependent Samples T-tests. A
reliability check via Cronbach’s alpha resulted in 29 final items in the questionnaire after
eliminating those that decreased reliability. Reading texts from the coursebooks were
categorized as literary or non-literary, and frequencies, percentages, and proportions were
calculated for descriptive analysis.

3.5. Instructional Procedure
The intervention included five distinct lesson plans based on different literary
genres—novels, short stories, poetry, and drama. Selected texts included:

e Winnie-the-Pooh (1926) by A.A. Milne

e A Telephone Call (1928) by Dorothy Parker

e Macbeth (1606) by William Shakespeare (see Appendix)

e The Passionate Shepherd to His Love (1599) by Christopher Marlowe
e Harry Potter and the Sorcerer’s Stone (1997) by J.K. Rowling
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Each plan was tailored to align with students’ language levels, aiming to foster critical
thinking, language skills, and cultural awareness through engaging, interactive tasks such as
group debates, creative writing, vocabulary-building exercises, role-play, and discussion.

Ethical Declaration: This study was conducted in accordance with all ethical standards
during the 2016-2017 academic year, a time when ethics committee approval was not
obligatory. However, the researcher ensured the voluntary participation of attendees during
the pre-tests and post-tests. Additionally, the researcher obtained approval from the Ministry
of Education and school principals for the application of the literary lesson plans. The
information and findings presented in this article have been documented in line with the
principles of honesty and transparency. The authors have maintained scientific integrity and
objectivity at every stage of the research. Finally, all the sources used in this study have been
properly cited.

4. FINDINGS

4.1. Analysis of MONE’s Coursebooks

Firstly, a descriptive study of the reading text types in MONE’s English coursebooks
has done and it reveals that different genres are used in these coursebooks. Table 1 and Figure
1 indicate the most preferred reading text types in MONE’s Yes You Can series level A1.1 and
level A1.2 as paragraph with 33,33 % and dialogue with 28,2 %. However, quotes (1,28 %) and
poems (1,28 %) as literary texts constitute only 2,56 % of the whole reading texts. Moreover,
these texts cannot be considered authentic literary materials, as the majority have been
specifically created for language teaching purposes.

Table 1: The Proportion of the Reading Texts in MONE’s Yes You Can Series Level A2.1 and

Level A2.2
Text Types Number Proportion %o
Dialogue 38 22.42%
E-mail/letter/postcard 15 9.09%
Paragraph 30 18.18%0
Speech bubble 6 3.63%
Story 10 6.06%
Quotes 5 3.03%
Blog/website 4 2.42%
Poem 16 9.69%
Diary 1 0.6%
Poster 1 0.6%
Biography 7 4.24%
Newspaper/Magazine 8 4.84%
article
Interview 4 2.42%
Application form/letter 2 1.21%
Announcement 1 0.6%
Menu 2 1.21%
Quiz 4 2.42%
Questionnaire 4 2.42%
Film summary 1 0,6%
Brochure/I eaflet 2 1.21%
Chart 1 0.6%
Recipe 2 1.21%
Song 1 0.6%
TOTAL 165 100%
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Figure 1: Proportional figure of the reading texts in MONE’s Yes You Can series level A1.1 and
level A1.2.

Notice News report

Poem Diary
Informative text

Blog/website

Quotes

Invitation card
Story

Speech bubble \

E_
mail/letter/postcard

1 Dialogue » E-mail/letter/postcard = Paragraph

1 Speech bubble = Story = Invitation card
= Quotes = Blog/website = [nformative text
= Notice = Poem = News report

= Diary

The descriptive analysis of MoNE's Yes You Can English coursebooks, used from 9th
grade onwards, reveals a limited presence of authentic literary texts. Out of 165 reading texts
across all levels, only three can be considered authentic literary works. These findings
support the hypothesis that, while international literature is widely encouraged in language
learning, Turkish high school English coursebooks lack substantial literary content.

4.2. Analysis of the Sample

The participants are sixty-one ninth-grade students having been randomly selected
from Nevzat Ayaz Anatolian High School in Umraniye, istanbul. The sample consists of 33
female (54.1%) and 28 male (45.9%) students, with an age distribution of 49.2% aged 14 and
50.8% aged 15, as shown in Table 2.

Table 2: Gender Distribution of the Participants

Frequency Percent Valid Percent Cumulafive Percent

Valid Female 33 4.1 54.1 54,1
Male 28 459 459 1000
Total 61 1000 100,0
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4.3. Pre- and Post-Test Statistical Analysis

A 15-week experimental study has been conducted, involving pre-test and post-test
assessments using a 45-item attitude questionnaire adapted from Abidin and Alzwari’s (2012)
study. This questionnaire has measured students' attitudes toward learning English. The
reliability of the questionnaire has been confirmed with a Cronbach’s alpha value of .871,
indicating high internal consistency, as shown in Table 3.

Table 3: Reliability Statistics Regarding the Language Aspect of the Pilot Study

Aspects of Attitude Cronbach's Cronbach's Alpha Based N of Ttems
Alpha on Standardized Items

Behavioural Aspect 811 817 15

Cognitive Aspect .839 851 15

Emotional Aspects 835 851 15

General Attitude Towards 871 911 45

English Language

The study has been conducted during the Fall Semester of 2016-2017. The
experimental group (9-B) has used authentic literary texts, while the control group (9-1) has
continued with the MoNE’s Yes You Can coursebook series. Five different lesson plans based
on literary materials from various genres—novel, short story, drama, and poetry—have been
prepared for the experimental group.

After piloting the study with 94 randomly selected participants to ensure reliability,
the main study has commenced. Data have been analyzed using descriptive statistics, the
Kolmogorov-Smirnov Goodness of Fit Test, paired samples t-tests, and independent samples t-
tests in SPSS version 25.0.

In the experimental group, students have initially shown a positive attitude toward
learning English, with a pre-test overall mean score of 3.82. After the intervention with
authentic literary texts, the mean score has improved to 3.91. All aspects of attitude—
cognitive, behavioral, and emotional—have shown increases, particularly the emotional
aspect, which has risen from 3.77 to 3.95, as shown in Table 4.

Table 4: Experimental Group’s Pre and Post-Tests’ Paired Samples Statistics

Mean N Std. Std. Error Mean
Deviation
Pair 1 Exp CAA Pre&  3.8545 33 77504 13492
Exp CAA Post 3.9313 33 ,61089 .10634
Pair2  Exp EAA Pre & 3,7737 33 ,70906 12343
Exp EAA Post 3.9515 33 54013 09402
Pair3  Exp BAA Pre & 3.8303 33 , 70259 12231
Exp BAA Post 3.8606 33 66172 11519

In contrast, the control group has shown no significant change in their overall
attitude toward learning English. Their pre-test mean score has been 3.92, remaining almost
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the same in the post-test at 3.91. While the cognitive and behavioral aspects have seen slight
increases, the emotional aspect has decreased from 4.03 to 3.85, as shown in Table 5.

Table 5: Descriptive Statistics of Students’ Attitudes towards English as a Foreign/Second

Language

Group Type N Minimum Maximum  Mean Std. Deviation

Exp. Group CAA Pre 33 2,13 5.00 3.8545 L77504
EAA Pre 33 2.07 4,73 3.,7737 ,70906
BAA Pre 33 2,33 4,93 3.8303 ,70259
GA Pre 33 2.42 4,89 3,8195 ,70275
CAA Post 33 2.80 5.00 3.9313 ,61089
EAA Post 33 2,93 4,67 3.9515 .54013
BAA Post 33 2,53 5.00 3.8606 ,66172
GA Post 33 2,93 4,87 3,9145 ,56306

Confrol Group CAA Pre 28 2.87 4,93 3.0147 52512
EAA Pre 28 2,93 5.67 4,0320 .60953
BAA Pre 28 2.87 5.00 3.8107 .60909
GA Pre 2 2,98 4.84 3,9191 .51295
CAA Post 28 2,53 4,67 3.9547 .54965
EAA Post 28 2,93 4,60 3.8533 49065
BAA Post 2 2,73 4,73 3.9413 .54034
GA_Post 28 2,78 4,67 3,9164 47917

Valid N (listwise) 28

Before and after the application, there has not been a statistically significant change
within the control group; however, there have been significant differences in the
experimental group’s answers on 8 items. Half of these items are related to speaking abilities
(items no. 10, 16, 39, and 40), and the other half is related to the importance of language
learning (items no. 12, 19, 30, and 36). We can conclude that using authentic literary texts in
the English lessons as core material has motivated students to speak better and has helped
students develop a higher regard for learning English.

4.4. Discussion

The findings have validated the hypothesis that integrating literary texts can enhance
students' interest and confidence in English. Authentic literary texts have proved effective in
motivating students, fostering positive attitudes toward language learning, and enhancing
their willingness to communicate in English.

The use of literature as authentic material in EFL (English as a Foreign Language)
classes has gained significant attention globally, positioning it as a crucial element of
language curricula. Many educators have viewed literature as an engaging and valuable
component in language teaching, offering cultural enrichment, language development, and
personal engagement (Sage, 1987). However, literature has remained underutilized in Turkish
EFL classrooms, where students have been largely deprived of its benefits due to an emphasis
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on traditional coursebooks. This study has sought to evaluate Turkey's high school English
language coursebooks, specifically the MoNE Yes You Can series, to assess their incorporation
of authentic literary texts and explore the potential for enriching these materials with well-
chosen literary content.

5. CONCLUSION

Introduced in 2012 as part of the 2011 English Language Curriculum for High School
Education, the “Yes You Can” series has become Turkey’s primary coursebook set for high
school EFL classes. This study has hypothesized that these coursebooks lack authentic literary
texts and has aimed to address this gap by implementing a 15-week experimental study
involving authentic literature-based lesson plans. Through this approach, we have
investigated and compared student attitudes toward learning English through the
coursebooks alone versus with the addition of literary texts.

The findings have confirmed that incorporating authentic literary texts, supported by
well-designed communicative activities, can significantly impact language learning outcomes.
Specifically, students have shown improved attitudes toward speaking English and increased
appreciation for the value of language learning compared to the traditional approach. These
results have demonstrated that authentic literature can be an effective language teaching
tool, motivating learners and providing deeper linguistic and cultural insights.

This study's findings align with recent research on the benefits and challenges of
incorporating literature into EFL/ESL instruction (Nanda - Susanto, 2020; Sun, 2021; Romo-
Mayor - Pellicer-Ortin, 2022). Like previous studies, our research confirms that literary texts
can enhance language learning by providing cultural insights and fostering engagement.
However, our experimental approach uniquely demonstrates how authentic literary texts,
combined with communicative activities, can significantly improve students' attitudes and
motivation towards English learning.

Nanda and Susanto (2020) emphasize literature's role in contextual language learning
and cultural enrichment, resonating with our findings on the value of authentic texts. Sun
(2021), meanwhile, discusses the dominance of language-based approaches in exam-oriented
settings, noting the challenges of integrating comprehensive literature teaching. Our study
addresses this issue by showing that literary texts can supplement language-focused
instruction effectively.

Romo-Mayor and Pellicer-Ortin (2022) highlight difficulties in selecting appropriate
literary materials and note the popularity of genres like graphic novels among teenagers.
Although genre-specific preferences are beyond our study's scope, we provide evidence that
thoughtful integration of any authentic literary text can enrich learning outcomes.
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Overall, our study supports the consensus that literature is a valuable tool in EFL/ESL
teaching while offering practical strategies for overcoming implementation challenges
through well-designed activities that enhance the benefits of literary integration.

The study highlights several benefits of using authentic literary texts as part of the
EFL curriculum. Literature provides a window into diverse cultural experiences and promotes
holistic learning through relatable themes and rich language. Thus, incorporating such texts
can foster not only language skills but also personal growth, character development, and
cross-cultural understanding (Dogan, 2022).

Based on these insights, educational authorities responsible for designing English
coursebooks in Turkey might consider integrating more authentic literary texts in future
editions. Despite assumptions about students’ proficiency levels, this study has shown that
with thoughtful selection, Anatolian High School students can engage meaningfully with
many authentic English literary works.

Finally, language teachers are encouraged to use authentic literary texts as either
core or supplementary materials to inspire and fully engage their students. Literature can
extend the classroom experience beyond conventional language exercises, providing learners
with a rich, immersive educational experience.
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camps, homes, mosques and churches in Gaza. Israel’s attempt to expel more than two million
Gazans from their homes and lands is inhumane. All Israeli occupations and attacks that
violate international law, human rights and freedoms are crimes and therefore Israel must be
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saldirilar1 sugtur ve bu nedenle yargilanmasi gerekmektedir.

Cmidall g JUBY) g auda ) g Cpmdanall g cpall Sl ) g Aauall Jlaa B Cplale g DUl g plaladl ) dga 9o Al 020
Cilaalad) o Jail poad Lt A1) A gAY ¢ AuluiiB) g Andia gl) Cilanngd) oy agila ) 928 cpd) £y 1Y)

(A5 O Il ) 035 Lad 338 (B g gall GuiliSl) 5 aal gl g el g Ciadll) Cilaviia g Cibpbiiiunall g G laall 9
(AU e (ya i) ) Adadli La ABUS () Ala) 18 el 98 agdjliag aguadal i (e Aubadd Jgala (e S saagdg
AlaSlae i cuead) 13gd g 2l (o (A gal) 09BN g iy jadl g ladY) (358 2

Uluslararasi Dorlion Akademik Sosyal Arastirmalar Dergisi (DASAD) 2/2 (Aralik 2024)
International Journal of Dorlion Academic Social Research (IJODASOR) 2/2 (December 2024)




Enhancing EFL Learning Through Authentic Literary Texts: An Experimental Study in Turkish High Schools 377

REFERENCES / KAYNAKCA

Abidin, Mohamad Jafre Zainol et al. “EFL Students’ Attitudes towards Learning English Language: The
Case of Libyan Secondary School Students.” Asian Social Science 8/2 (January 29, 2012).
https://doi.org/10.5539/ass.v8n2p119

Akyel, Ayse. “Literature in the EFL Class: A Study of Goal-Achievement Incongruence.” ELT Journal
44/174-180 (1990). https://doi.org/10.1093/elt/44.3.174

Board of education resolutions, 74, 75, 81, 82, 83, 88, 95, 29th of June. Ankara: Milli Egitim Bakanlig
Yayinlari, 2012, http://ttkb.meb.gov.tr/kurulkararlari/fihristler/fihrist 2012.pdf

Breen, M. P. “Authenticity in the Language Classroom.” Applied Linguistics 6/1 (January 1, 1985), 60-70.
https://doi.org/10.1093/applin/6.1.60

Brumlfit, Christopher - Carter, Ronald. Literature and Language Teaching. Oxford: Oxford University, 1986.

Brumlfit, Christopher. Language and Literature Teaching. Oxford: Pergamon, 1985.

Collie, Joanne - Slater, Stephen. Literature in the Language Classroom. Cambridge: Cambridge University
Press, 1987.

Collie, Joanne - Slater, Stephen. Literature in the Language Classroom. Cambridge: Cambridge University
Press, 5™ ed., 1991,

Cronbach, Lee J. “Coefficient Alpha and the Internal Structure of Tests.” Psychometrika 16/3 (September
1,1951), 297-334. https://doi.org/10.1007/bf02310555

Division, Council of Europe. Council for Cultural Co-Operation. Education Committee. Modern

Languages. Common European Framework of Reference for Languages. Cambridge University
Press, 2001.

Dogan, Edip “The mediating role of job satisfaction in the effect of smartphone addiction on employee
performance: a review of the healthcare sector during covid-19 pandemic.” inénii Universitesi
Uluslararast Sosyal Bilimler Deryisi, (INJJOSS), 11/2 (2022), 494-511,
https://doi.org/10.54282/inijoss.1142341

English language curriculum for high school education 1st 2nd and 3rd grades (Preparatory, 9th, 10th, 11th and
12th classes). 118, 24th of August. Ankara: Milli Egitim Bakanligi Yaynlari, 2011.

First and secondary school coursebooks for 2012-2013 academic year. Ankara: Milli Egitim Bakanlig1 Yayinlari,

2012, http://www.meb.gov.tr/2012-2013-egitim-ogretim-yilinda-okutulacak-ilk-ve-orta-

ogretim-ders-kitaplari/duyuru/7013

Harmer, Jeremy. The Practice of English Language Teaching. Addison Wesley Publishing Company, 1991.

Hismanoglu, Murat. “Teaching English Through Literature”. Journal of Language and Linguistic Studies 1/1
(April 2005), 53-66.

Kilickaya, Ferit. “Authentic Materials and Cultural Content in EFL Classrooms.,” The Internet TESL
Journal, 10/7 (2004). https://eric.ed.gov/?id=ED570173

Kiling, Erman, ve Dogan, Edip “Organizational conflict and psychological well-being relationship: The

moderating effect of workplace ostracism”. Afyon Kocatepe Universitesi Sosyal Bilimler Dergisi,
24/2, (June 2022), 619-630

Kobul, Mustafa Kerem. Coursebook Evaluation in Foreign Language Teaching: A case study on "Easy English".
Samsun: Ondokuz May1s University, Institute of Social Sciences, Master’s Thesis, 2005.

Lazar, Gillian. “Using Novels in the Language-Learning Classroom.” ELT Journal 44/3, (1990), 204-214.
https://doi.org/10.1093/elt/44.3.204

Uluslararasi Dorlion Akademik Sosyal Arastirmalar Dergisi (DASAD) 2/2 (Aralik 2024)
International Journal of Dorlion Academic Social Research (ITODASOR) 2/2 (December 2024)



https://doi.org/10.5539/ass.v8n2p119
https://doi.org/10.1093/elt/44.3.174
http://ttkb.meb.gov.tr/kurulkararlari/fihristler/fihrist_2012.pdf
https://doi.org/10.1093/applin/6.1.60
https://doi.org/10.1007/bf02310555
https://doi.org/10.54282/inijoss.1142341
http://www.meb.gov.tr/2012-2013-egitim-ogretim-yilinda-okutulacak-ilk-ve-orta-ogretim-ders-kitaplari/duyuru/7013
http://www.meb.gov.tr/2012-2013-egitim-ogretim-yilinda-okutulacak-ilk-ve-orta-ogretim-ders-kitaplari/duyuru/7013
https://eric.ed.gov/?id=ED570173
https://doi.org/10.1093/elt/44.3.204

378 Giilay SAHIN - Semra SARAGOGLU

Maley, Alan. - Duff, Alan. Drama Techniques in Language Learning. Cambridge: Cambridge University
Press, 1978.

Maley, Alan - Duff, Alan. The Inward Ear. Cambridge, UK: Cambridge University Press, 1989.

Maley, Alan - Moulding, Sandra. Poem into Poem. Cambridge: Cambridge University Press, 1985.

Maley, Alen. Down from the pedestal: Literature as resource. In R. Carter, R. Walker - C. Brumfit (eds.),
Literature and the learner: Methodological Approaches. Modern English Publications and the British
Counsel, 1989a.

Murdoch, Graham. “Exploiting Well-Known Short Stories for Language Skills Development”. IATEFL LCS
SIG Newsletter, 23, (2002), 9-17.

Nanda, Diana Septarina ve Sudarsono Susanto. “Using Literary Work as Authentic Material for the EFL
Classroom in Indonesia.” International Journal of Innovation, Creativity and Change 12/12 (August
26, 2020), 1057-1064. https://doi.org/10.31219/0sf.io/cjrwt

Onay, O. Coursebook Evaluation in Foreign Language Teaching: Headway. Ankara: Ankara University,
Institute of Social Sciences, Master’s Thesis, 1998.

Porter, Don - Roberts, Jon. “Authentic Listening Activities1.” ELT Journal 36/1 (January 1, 1981), 37-47.
https://doi.org/10.1093/elt/36.1.37

Romo-Mayor, Paula ve Silvia Pellicer-Ortin. “Revitalising the Role of Literature in the Contemporary
EFL Secondary Classroom: A Small-scale Study.” Diddctica. Lengua y Literatura 34 (2022), 15-48.
https://doi.org/10.5209/dill.81346.

Saragoglu, Semra. The Use of Children’s Literature in English Language Teaching Classes. Germany: Lap
Lambert, 2016.

Sarigoban, Arif. “Using Drama in Teaching Turkish as a Foreign Language”. Eurasian Journal of
Educational Research, 14, (2004), 13-32.

Sun, Xiaofei. “Literature in Secondary EFL Class: Case Studies of Four Experienced Teachers’ Reading
Programmes in China.” The Language Learning Journal 51/2 (2021), 145-160.
https://doi.org/10.1080/09571736.2021.1958905.

Tiirker, Faruk. “Using “Literature” in Language Teaching”. Hacettepe Universitesi Egitim Fakiiltesi Dergisi,
6, (1991), 299-305. https://dergipark.org.tr/en/download/article-file /88357

Yurgelun-Todd, Deborah. “Emotional and Cognitive Changes during Adolescence.” Current Opinion in
Neurobiology 17/2 (April 1, 2007), 251-257. https://doi.org/10.1016/j.conb.2007.03.009

Uluslararasi Dorlion Akademik Sosyal Arastirmalar Dergisi (DASAD) 2/2 (Aralik 2024)
International Journal of Dorlion Academic Social Research (IJODASOR) 2/2 (December 2024)



https://dergipark.org.tr/en/download/article-file/88357
https://doi.org/10.1016/j.conb.2007.03.009

Enhancing EFL Learning Through Authentic Literary Texts: An Experimental Study in Turkish High Schools 379

APPENDIX
LESSON PLAN
SUBMITTED BY: Giilay SAHIN MACBETH
NAME OF THE COURSE ENGLISH e
TOPIC Macbeth by W. Shakespeare

NAME OF COOPERATING SCHOOL UMRANIYE NEVZAT AYAZ ANATOLIAN

HIGH SCHOOL

CLASS: 9-B

SIZE: 28 Students
LEVEL: Pre-Intermediate
AGE: 14-15

ESTIMATED TIME: 4 hours
[assumED KNOWLEDGE

e  Sscan understand the instructions and express their ideas effectively as they have an
intermediate level of English.

e  Sshave read the abridged form of Macbeth by William Shakespeare. Therefore, this class hour
will help them to understand the play better.

e Ssare familiar with the improvising type of activities which require their creative and
imaginative thinking.

e Ssenjoy the use of visual materials such as pictures and movies during the class activities.

e  Sslike interaction with their peers and thus, working in a group.

OBJECTIVE

e Sswill be able to improve their reading, listening and writing skills with interactive and

communicative activities.

e  Sswill be able to improve their imaginative and creative skills through “ writing a newspaper
article” activity.

e Sswill be able to gain the awareness of working in a group.

e Sswill be able to think and produce and carry out the given tasks cooperatively through the
chessboard activity.

e Sswill be able to discuss different points of view related to the play.
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ANTICIPATED PROBLEMS AND SOLUTIONS
e Ssmay not understand some instructions.

o Teacher can paraphrase and give examples to make the instructions clear. If
necessary, ask one of the students to repeat the instructions.

e Ss may speak in their native language while working in groups.

o The teacher walks around the class to control that each student in the groups
speaks in the target language during the group work. If necessary, the teacher
will assign an English monitor within each group

e Ssmay not know certain vocabulary.

o Teacher can give the vocabulary in a context or try to explain them with

examples.

Ss may not be interested in the content of the activities and so may be unwilling to
participate in them.

o The teacher trainees introduce the subject matter through background
information of the author together with some related pictures and videos.

e Some groups may not complete the activities on the time given.

o The teacher trainees first resort to the other groups who have completed the
activities in time.

Materials and texts used

Handouts, pictures, reading texts, black and white cardboard for chess board activity

References
Shakespeare, William. Macbeth. London: Penguin Classics, 2005. (First published 1606).
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Teacher Trainee

Students

Activities Comments
T greets the s, 55 greet the T, Greeting is important
which makes students be
T takes out of some colorful labels | The Sslistentothe Tand | prepared and ready for the
which have the name s of the wait until she finishes lesson.
characters from Macbeth. labeling.
She sticks them on to the S5’
toreheads without showing them
whao they are.
She tells them they are in the Allthe Ssstandupand | This kind of an activity not
Birmen Forest in Scotland, they all walk around in the anly challenges the
meet in the forest and they see each | classroom; they lockat | students’ creativity but also
other. Without looking at their own | each other's forehead and | it helps them to become
names they need to walk around and | try to according to their more familiar with the
say at l=ast one sentence to each labels, characters in the play.
person that they meet. They need to
Warm-up say something or behave the person
according to the label that he/she
has.
(Labeling )
T asks one S to label her as well and | 5s play the labeling with T also participates in the
she walks around the class and the Tas well, the Tisnowa | activity, which the borders
participate the activity. member of the group, and | between T and 5s go off,
5s can behave her asif she | and 5s benefit from the T's
(8 minutes) is a character fromthe | views or ideas. 5z are in the

T passes to the Main Activity.

story.

centre of the learning

activity.
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Activities Teacher Students Comments
The T asks S5 to form five Each student in the groups Group work makes
groups. She explains the reads the part given tothem | students feel confident
activity, They will write a individually and thenasa and creates an
newspaper article about the | group they discuss between interactive learning
King Duncan's death. They each other and try to come environment.
will have a blank sheet on up with an article.
which there are 5 different
newspapers' emblems and on
the backside some
information about the
newspaper's political,
economic, social view,
Ss need to read the
information and then they
need to write an article
Main Activity according to their newspaper.
T assigns an English monitor
i .
evspaper in each group. Assigning English
monitor is important, if
Articles you choose the ones who
rarely speak the target
language as the monitor,
{17 minutes) it works better.
Ss speak in the target
language, if not English
When the time is over s/he monitor warns them.
males them read what they
created.
Ss read their articles,
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Activities

Teacher

Students

Comments

Follow-up

Chessboard
Activity

{10 minutes)

Homeworlk

{2 minutes)

[T had already prepared the
classroom before the lesson started.
On the floor there are & black, 8
white cardboards arranged like a
chessbhoard. )

T introduces the new activity by
asking what they think about the
cardboards on the floor. When she
heard “chesshoard”, she passes to

the activity.

T writes some names, ideas,
situations, events in small pieces of
paper and distributes them to the
Ss.

Every 5 has a paper. Then she asks
them to read their sentence and put
it an the chessboard. They need to
decide whether the person, the
idea, etc. on their paper is good or
bad, and they need to put it on the
white or black cardboards
accordingly. If it is something
good, it goes to the white, if not
vice versa

T warns the 55 not everything is
pure black or pure white, like the
life itself. So they may put the
namaes in batween tha white and
bllack.

T does the first cne in order ta
exemplify.

T asks the 3s to tell the class why
they put their paper on white,
black, ar in between.

T asks students to prepare a cover
page for the play Macheth. 35 can
draw, and color pictures, or paste
them. They need to write another
title for the play except from its
original name.

S5 give some answers,

including “chessboard”.

Each 5 has a paper and they
all read them. If they do not

understand they ask tha T.

% watch the T whan she
exemplifiaz.

5s tell the class what they
have and where they put

their paper.

Chesshoard activity generally
challenge the students”
speaking skills as well as their
abilities to suppart or defend
an idea with reasonable

justifications.
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m

Warm-up:

Macbeth Lady Macbeth witeh
Ambition Knife King Duncan
Ghost Blooo BaNguUO
Macoluff Malcolm Doctor

Dead Throne Insane
Magic Power Murderer
curse Rueen Soloier

Main Activity:

Write a newspaper article according to your newspaper. Be careful about your newspaper’s
political, economical and social views. Write a title to your article.

Hurriyet:
A serious and informative national newspaper. It is quite objective and has not got a fixed
political view. The main concerns are the economics; social life, public and daily information.

Cumhuriyet|

Cumbhuriyet:

A newspaper which has a left-wing political view. Generally criticizes what the government has
done and defends the liberty, democracy and a social government.
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Yeni Mesaj

A newspaper which has an anti-emperialist political view; and it is quite conservative. Religious
people read it, and they defend the fairness and equality according to the religion.

BFANATIK:

A sports newspaper, most of the hooligans read it. They don’t have a political view. They care
the daily events because they may affect the schedule of sports matches.
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Star:
The main concern is the private lives of the famous people. What they do, where they go, with whom
they have a relation, etc are their main topics. They love exaggerating the news and making

connection with a love affair.

Follow-up Activity:

CHESBOARD ACTIVITY

Please read the names and information below and decide where each piece should be placed on the
chessboard: place it on white if it represents “goodness,” on black if it represents “evil,” or in between
if you believe it contains elements of both.

(The teacher cuts each paper and distributes them to the students.)

Uluslararasi Dorlion Akademik Sosyal Arastirmalar Dergisi (DASAD) 2/2 (Aralik 2024)
International Journal of Dorlion Academic Social Research (IJODASOR) 2/2 (December 2024)




Enhancing EFL Learning Through Authentic Literary Texts: An Experimental Study in Turkish High Schools

387

King, Killing ¢ Having, 9 Ambition Politics
Duncam King, conscience
Malcolmy | Reing 9 Seeing, 9 shost | Regret Winning ¢
King, War
Lady 3 witches | Political power | Not teusting Magic
Macheth anyone
Justice Loosing Revenge Love Dark Spell
your mental
heslth
Macbeth | Banguo To make 9 To know War
prediction something will
hoppen
beforehand
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